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President’s Message
Sarah Quebec Fuentes
The 2017 Annual AMTE Conference
included a large contingent of Texas
mathematics teacher educators. In
particular, the conference featured
presentations by 20 members of
AMTE-TX. Refer to pages 10 to 14
in this issue for brief summaries of
some of the sessions presented by
AMTE-TX members.

What’s Inside…

Since one of the goals for AMTE-TX is to develop our advocacy
potential and impact, I, along with Debra Plowman, our Affiliate
Representative, attended several sessions related to advocacy,
especially at the state level. The overarching messages of these
sessions reinforced the importance of building and maintaining our
advocacy efforts. The majority of education spending occurs at the
state level; therefore, advocacy at this level is critical, and we need
to be consistently present at the decision-making table. To establish
this presence, we must build relationships with state representatives,
especially education committee members and their staff; create a
network of colleagues and resources; and stay well informed about
proposed legislation. As Karen King, an NSF Program Director
articulated, rather than being a complainant, we want to be a
resource.
Continued…
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An AMTE-TX Advocacy Task Force has been formed with members Jacqueline Weilmuenster
(chair), David Henson, Michael Warren, Paul Gray, and Bill Jasper. In a webinar for affiliates, the
president of the North Carolina affiliate of AMTE, Michelle Stephan, talked about the importance of
being proactive rather than just reactive with respect to advocacy efforts. With this message in
mind, the advocacy task force is in the process of developing a four-pronged agenda:


Take immediate actions to address current and pressing issues (e.g., proposed
amendments to remove the process standards language embedded in the TEKS for
mathematics and rescinding the teacher preparation regulations).



Build a system of resources including relationships with organizations (e.g., TCTM and
PTA), universities, experts, legislators, and entities (e.g., THECB and SBOE) and means to
stay abreast of and respond to issues important to mathematics teacher education in Texas.



Identify timely and relevant issues related to mathematics teacher education in the state
and write position statements addressing the association’s stance.



Establish a means of communicating information and updates with members.

While in our developing stages, we may need to be reactive but maintain a long-term plan to be
more and more proactive.
In the upcoming months, we are going to ask for your input on a couple of matters. First, the
Advocacy Task Force will be sending out a survey asking you to help us identify foci for the
association’s advocacy efforts. Second, the AMTE-TX newsletter has been changed to an online
journal. To stress that the publication reflects mathematics teacher education research and
practice, we are planning to rename the publication and will ask you to vote on a new moniker. We
appreciate your ongoing feedback.

Have you seen the new
Standards for Preparing
Teachers of Mathematics
released at AMTE in
February? Visit

Search for AMTE-TX.

https://amte.net/standards
Consider submitting a reflective
article for consideration in a future
LINK issue.

Like our page and stay connected!
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Using Mathematics to Arrange Students for Group Work
Theresa Jorgensen
University of Texas at Arlington
Educational research asserts that complex knowledge and skills are learned
through social interaction (Lave & Wenger, 1991; Vygotsky, 1978). In a mathematics
classroom, an environment in which students engage in rich mathematical tasks while
interacting in small groups is one important model for active learning which leverages
these social interactions. Prospective and practicing mathematics teachers should
have many opportunities to engage in such group work, both so that they can
experience the growth in their own understanding of mathematics that can result from
collaboration, and so that they have a model for small group learning to implement in
their own classrooms.
As a university professor, I use small groups in nearly every class period of my
mathematics courses for teachers. There are myriad strategies to utilize when
arranging students for group work, including student-chosen groups, teacher-assigned
groups, and randomized groups (Catapano, n.d.). I prefer to reset my groups about
every week so that participants can work with many different styles of learners. As
cited in Cohen and Lotan (2014), "Researchers have been able to show that group
interaction has a favorable effect on communicating mathematical understandings
(Cossey, 1997), constructing scientific understandings (Bianchini, 1997), and
engaging in scientific principles (Holthuis, 1998)" (p. 10).
Rather than rearranging groups in a way that is opaque to the students, for
example, by pre-selecting the group members prior to class, I instead regularly use a
mathematical construct during the beginning of the class to form the groups. The
mathematics can either introduce a concept that will be the focus of the day’s
activities, or it can be used to reinforce or assess student understanding of a previous
mathematical topic.
Mathematical Grouping to Engage
In a graduate course on rational numbers and operations in K-8 mathematics,
to select the small groups on the first day of the course, I had the students form a
human number line. Each student wrote their name and their fraction on a sticky note.
Their fraction was constructed so that the numerator was the month of their birthday,
and the denominator was the day of their birthday. For example, if a student’s birthday
was June 28, her fraction would be 6/28. The students stuck their sticky notes on the
board, and then the class worked together to order the fractions from least to greatest.
Once the fractions were ordered (this took approximately five minutes), I used the
class fraction number line to number off the students for their small groups, (i.e., the
four smallest fractions were in a group, etc).
In the process of ordering the fractions, the students had discussions about
strategy: “Which fractions are smaller than one? Smaller than one half? Should we
convert the fractions to decimals? Can we cross-multiply?” These mathematical
discussions served to engage the students in key concepts related to rational
numbers, while at the same time breaking the ice among a new group of classmates.
Ultimately, the small group members were determined, but in the process, students
communicated their understanding of fraction comparison and engaged each other as
mathematical peers.
Continued…
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A much simpler example of engaging students by using a mathematical construct
to arrange groups is to have students compute the remainder when their birthdate is
divided by a given number. For instance, if the class has 28 students and you want four
students per group, have the students compute their birthdate modulo seven. The small
groups are determined by students who have the same remainder. Some adjustment
may be necessary to make sure no groups have more than four students. I have used
this engage grouping technique as the opening to a lesson in which students were
working together to determine a winning strategy to the game of Poison/Nim (Gaskins,
2007), which hinges upon knowing the remainder when the number of game pieces is
divided by three.
Mathematical Grouping as an Introductory Activity
To begin a lesson on residual plots in a unit on statistical regression and modeling
in a course for prospective high school mathematics teachers, I assigned to each
student two numbers: L = number corresponding to first letter of their last name, and F =
number corresponding to first letter of their first name (where A = 1, B = 2 ,…, Z = 26).
We made a table containing all the student data and used our calculators to compute the
Least Squares Regression line for this data, with F as a function of L. Each student
compared their actual value for F (first letter of their first name) with their predicted value
(by the linear regression model). Each student then computed their residual, that is, how
far away their actual value for F was from the predicted value. The students were put
into groups by their residual (one group was students with -1 < residual < 1). We then
discussed the reasonableness of using a linear model to understand this set of data.
The small groups then worked on an exploration with length and weight data for a
species of fish. The students conjectured an exponential model for weight of the fish as a
function of length. They performed an exponential regression on the data, and
constructed a residual plot for the regression to evaluate the model. As they were
working on the exploration, they connected the ideas in that problem to our class-wide
discussion on the “first letters of names.”
Mathematical Grouping as a Formative Assessment
After the completion of a unit on conic sections in a sophomore-level mathematics
course for prospective high school mathematics teachers, I began the following class by
posting around the classroom six different graphs of conic sections on the walls. I had
five sticky notes for each graph, with the equation corresponding to the graph written on
the note. When students entered the classroom, they were given a sticky note chosen by
random. Once the students found the graph that matched their equation, they found their
new small group. I was able to observe the students as they wandered around the
classroom, ask questions about their equation and its parameters, and listen to the
mathematical conversations that came up among students. This gave me more insight
into each student’s understanding of the conic section graphical representations.
Conclusion
Arranging students into collaborative groups may seem like a mere logistical
detail when planning your classes, but as in the examples provided, the process can be
mined mathematically to engage and stretch your students. Injecting mathematics into
the usually mechanical undertaking of divvying up students into small groups can be an
enjoyable challenge for the instructor that reaps benefits for the students. In a course for
preservice teachers, the value of these approaches is extended via the learning through
modeling that is a key component of teacher education programs.
Continued…
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Visualizing Mathematics: Pictures as Perceptions
Adam Akerson
Stephen F. Austin University
We all have previous experiences that tend to form our perception of mathematics.
As a field experience coordinator and supervisor of pre-service teachers (PSTs), I work
closely with students in their field placement, where mathematics is a focal point.
Increasingly, I hear PSTs express uncertainty, and even anxiety, about learning and
teaching mathematics. Anxiety can influence the decisions teachers make about what to
teach and how often, particularly in the early grades (Geist, 2015). Fortunately, PSTs’
attitudes towards mathematics can be changed, even over a short period of time
(Hodges & Kim, 2013), and purposeful field experiences can be a catalyst for change.
As part of our university field experience, PSTs spend 12 hours a week, over the
course of 12 weeks, in a university lab school. Under the supervision of a mentor teacher
and field supervisor, PSTs observe, plan, and teach a variety of small- and whole-group
lessons related to mathematics. All PSTs experience number talks as part of their daily
mathematics. Parrish (2011) describes number talks as five to 15 minute conversations
around specific computation problems solved mentally, also referred to as mental math.
During these talks, students are able to communicate their thinking and justify solutions
to problems performed mentally. The goal of number talks is to develop more accurate,
efficient, and flexible number sense and problem solving strategies.
For most of our PSTs, observing number talks is an eye-opening experience.
Noticing elementary-aged children computing problems mentally, with the ability to
explain their thinking, is a powerful image. Over the past year, I wanted to document
whether or not providing a mathematics field experience, where mathematics and
number talks were emphasized, resulted in a change in PSTs’ perceptions toward
mathematics. Over two semesters, 53 PSTs enrolled in a K-5 university charter school
field experience. These same PSTs were simultaneously enrolled in an online
mathematics methods course. During field experience orientation, PSTs were asked the
following question prior to their field placement, and again at the completion of their field
experience: “What do you think of when you hear the word mathematics?” PSTs were
instructed to draw their impressions of mathematics, accompanied by a description of
their drawing. Vygotsky (1978) suggests that drawing is a pictorial language, much like its
own form of speech. In education, drawings are commonly used to evaluate children’s
Continued…
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feelings or perceptions. Additionally, drawings are considered a technique that can
provide insight into a subject’s inner world, rather than relying on verbally expressed
perceptions (Regev & Ronen, 2012).
The use of drawings with adults in the field of education has been much more
limited. When drawings with adults have been employed, they have traditionally been
connected to a teacher preparation methods course (Burton, 2012; Lee & Zeppelin,
2014; Rule & Harrell, 2006), rather than a field experience. Rule and Harrell (2006) found
that the use of drawings could help students connect to previously unconscious images
of mathematics, and in so doing, shifts the mathematics anxiety complex toward a more
positive framework.
Through open-coding of the drawings and descriptions, two overarching themes
emerged. These themes related to (1) emotions related to mathematics and (2)
experiences within the mathematics environment. Emotions were categorized as positive
(Figure 1), negative (Figure 2), or neutral (Figure 3). Aspects of drawings, like smiling or
frowning faces, were determining factors in classifying emotions.

Figure 1. PST-generated drawing depicting a positive emotion related to mathematics.
Characteristics distinguishing a positive emotion in this drawing include the “I heart math”
t-shirt and smiling face.

Figure 2. PST-generated drawing depicting a negative emotion related to mathematics.
Characteristics distinguishing a negative emotion in this drawing include the cloud of
thunder above the head of the student accompanied by a flat line mouth.
Continued…
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Figure 3. PST-generated drawing depicting a neutral emotion related to mathematics.
Neither a positive nor negative experience is evident from the drawing.
Characteristics in this neutral image include a variety of number sentences and
shapes.
Prior to the field experience placement, 17% of PSTs’ drawings and
descriptions included a positive emotion related to mathematics. The remaining
drawings were coded as either negative or neutral. After completion of the field
experience, the number of drawings coded as positive images grew by 28%.
Furthermore, the number of drawings indicative of a negative emotion decreased
from 38% to just four percent (Table 1).
Table 1
Emotions Related to Mathematics
Emotion
Pre-drawings
Post-drawings
Change
Positive
17%
45%
28%
Negative
38%
4%
-34%
Neutral
45%
51%
6%
Note. A neutral image was representative of a drawing in which neither a positive
or negative emotion was indicated.
The second theme that emerged from the data related to interactions within
the mathematics environment. These drawings were coded as collaborative (Figure
4), isolated (Figure 5), or neutral (Figure 6). Collaborative images included children
working with one another. These images may have also included a description in
which words, like “sharing” or “discussion,” were evident. Isolated images referred to
those in which one individual was depicted, or multiple individuals were present but
not interacting, such as students sitting in rows of desks. A neutral image was coded
as one that did not reference a collaborative or isolated mathematics experience,
such as a picture of an equation or mathematical symbol.
Continued…
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Figure 4. PST-generated drawing depicting a collaborative experience within the
mathematics environment. The collaborative characteristics of this drawing include the
description in the text box and dialog coming from the teacher telling children to “work
together.”

Figure 5. PST-generated drawing depicting an isolated experience within the
mathematics environment. Isolating characteristics of this drawing include the students
sitting in rows on the rug without student-to-student interaction.

Figure 6. PST-generated drawing depicting a neutral experience within the mathematics
environment. The characteristics of this drawing classifying it as neutral include the
reference to “strategies” and the use of a number line to solve the number sentence.
The images and descriptions coded as collaborative were represented in just three
percent of drawings prior to the field experience. The remaining images were coded as
either isolated experiences (57%) or neutral experiences (40%). Post field experience
drawings saw an increase in images depicting collaboration by 35%, while drawings with
an isolated experience saw a decline of 44% (Table 2).
Continued…
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Table 3
K-3 Mathematics Experience
Interactions
Collaborative
Isolated
Neutral

Pre-drawings
3%
57%
40%

Post-drawings
38%
13%
49%

Change
35%
-44%
9%

The descriptions accompanying the mathematics drawings revealed that 21
PSTs (40%) referenced the term mental math. None of the descriptions that referenced
mental math accompanied a drawing with a negative emotion. The feeling towards
mental math was likely influenced by their field experience placement, where number
talks, also referred to as mental math, were observed on a daily basis. In speaking with
PSTs about number talks, I often hear them referred to as a “new” form of mathematics.
Many PSTs wish they had been taught mathematics “that way,” referring to the use of
number talks, while they were going through K-12 education.
Examining the perceptions and attitudes of in-service educators currently
teaching may help administrators recognize teachers who could benefit from continued
training and professional development opportunities centered around mathematics. At
the university level, although not all PSTs will have positive perceptions of mathematics
entering a teacher preparation program, there is hope. Quality field experience
placements, in which mathematics is an emphasis, can aide PSTs in gaining valuable
teaching experience. These same field placements may also help build confidence
along with a better understanding of concepts and instruction related to mathematics.
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February 9-11, 2017
Orlando, Florida

Featuring Texas Mathematics
Teacher Educators

Session Title: Summer Math Academy for Early Learners: Varied Field
Experiences for Preservice Teachers
Presenters:
Sandi Cooper, Baylor University
Keith Kerschen, Baylor University
Ryann Shelton, Baylor University
Our session shared results from a study examining the experiences of four
preservice elementary teachers (PSTs) who led instruction, along with a master
teacher, at a summer early mathematics academy for low-socioeconomic pre-K
students. This mathematics academy, which ran four days a week during the
month of July, targeted number sense in pre-K students and provided an
additional field experience for elementary PSTs. The PSTs in the academy
completed pre and post surveys, daily reflections, and participated in interviews
and focus groups based on their experiences in the academy. Results from the
data sources show that the PSTs expressed increased confidence in teaching
mathematics, working and planning with manipulatives, and differentiating their
instruction. PSTs reported that working with the master teacher greatly
influenced their practice, as they were able to plan together and make
connections to their future classroom teaching.

AMTE 2017:
Featuring the Work of Texas Mathematics Teacher Educators

21st Annual Conference of the Association
of Mathematics Teacher Educators (AMTE)
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Session Title: Raising Preservice Teachers' Understanding Through
Revision: A Study of a Modified Moore Method Geometry Course

International assessments indicate U.S. students are weakest in geometry; yet,
college geometry remains understudied. Since geometry is secondary students’
only exposure to proof, it is essential secondary teachers are able to prove in
this content area. The purpose of this study was to understand how pre-service
teachers’ geometry proof schemes became more axiomatic throughout a
modified Moore method undergraduate geometry course. All but one participant
started the course employing perceptual arguments. However, having students
revise their proofs forced them to reanalyze their reasoning. As a reaction to
revisions, three proof scheme trajectories emerged: the static, peripheral, and
central participants. Static participants resisted the revision process, making
minimal progress. Peripheral participants withdrew from group participation but
progressed quickly after a period of processing. Finally, central participants
invested more time within their groups and progressed quickly. The results of
this study depict some reactions students exhibited to proof revisions and their
successfulness.

AMTE 2017

Presenters:
Rebecca Dibbs, Texas A&M University – Commerce
Janessa Beach, Texas A&M University – Commerce

Session Title: Using Class Chatter to Mediate Controversial Discussions in
Small Teacher Preparation Programs: A Case Study
Presenters:
Rebecca Dibbs, Texas A&M University – Commerce
Kelly Lewis, Texas A&M University – Commerce
One of the best aspects about teaching in smaller teacher preparation programs
is the strong cohort bonds that form within each group of pre-service teachers.
With an established classroom community, students enter classes used to
working with each other. However, one of the greatest challenges for teacher
educators working within an established cohort is helping students engage in
uncomfortable conversations about equity when there are already established
communication patterns; students from underrepresented groups are less likely
to participate in such discussions (Civil, 2007; McKinney, McKinney, Franiukm &
Schweitzer, 2006). One potential solution is to use a pseudo-anonymous online
discussion board. This study was guided by the question: What were students’
perceptions of the effectiveness of online-mediated discussions? All participants
felt that they were more honest online than they could have been in class, and
83% of participants admitted that the class was successful because they could
interact with their classmates, with whom they shared a class community, in an
anonymous manner that allowed them to engage in principles learned in a
general cultural responsiveness without judgement. These results suggest that
students’ success hinged on both a strong sense of classroom community and
the sense of anonymity in order to authentically engage in the material and
improve their cultural awareness.
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Presenter: Jim Ewing, Stephen F. Austin State University
I opened the session by briefly teaching a lesson on division in Spanish. I
explained how I had done the same exercise with my pre-service teachers in
this study. After experiencing what it felt like not to be connected to the
mathematics or having access to problems, the pre-service teachers taught
lessons in the field by connecting and providing access to all students. However,
not all of the pre-service teachers in my study had productive dispositions, high
expectations for all students, or experienced productive struggle themselves.
Those pre-service teachers did not apply these traits in their lessons. At the end
of my session, I presented the trajectory below and the participants discussed
whether they had experienced similar results with pre-service teachers in
methods courses.

AMTE 2017

Session Title: Pre-Service Teachers Learning To Teach Productive Struggle
To All Students, Including ELLs

Trajectory for PSTs Learning to Teach Productive Struggle to All

Session Title: Differentiated Professional Development for StudentCentered Technology Integration
Presenter: Mark S. Montgomery, Stephen F. Austin State University
The effective use of technology in classrooms is more than using a projector and
document camera. It involves putting technology into the hands of students to
create their own way to demonstrate understanding. Teachers, however, seem
to be unable to do this with the traditional form of professional development
prevalent in schools today. Introducing technology in large meetings does not
help a teacher integrate technology or student-centered technology use would
be rampant in classrooms. This research took the idea of differentiation used in
schools to help students, and paired it with technology integration. Through case
studies, the researcher implemented an individualized professional development
model that helped to meet teachers’ needs and technology interests to help
them integrate technology into their lessons. All three teachers did make
progress toward student-centered technology integration, and indicated that an
integrated model of professional development might be most beneficial for longterm application of technology. In the integrated model, traditional professional
development would be used to introduce the technology, with a differentiated
professional development approach being applied when teachers were working
to identify ways to integrate the technology into their classrooms. In addition,
differentiation would support teachers as they were using technology with
students.
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Session Title: Deciding What Matters: Quantitative Reasoning in Teachers’
Collaborative Work on Contextual Problems

At the 2017 Annual AMTE Conference, I presented the “Quantitative Reasoning
Cards Game,” an activity that I have used to highlight quantitative reasoning as
a mathematical domain for preservice and inservice mathematics teachers.
The activity consists of several open-ended contextual problems; in order to
succeed, learners must work together to build relationships among important
quantities in each problem, including ones not explicitly described in the
problem statement. Participants in this AMTE session enjoyed working on the
quantitative reasoning tasks in the activity, and then viewed excerpts of video
transcripts in which teachers negotiate norms and heuristics for deciding which
quantities in each problem are most important. Readers interested in viewing
the slides from this AMTE session or receiving a copy of the quantitative
reasoning tasks may e-mail the presenter at cody.patterson@utsa.edu.

AMTE 2017

Presenter:
Cody L. Patterson, The University of Texas at San Antonio

AMTE 2016
Featuring the Work of
Texas Mathematics
Teacher Educators

Session Title: Promoting Teacher Learning: A Framework for Evaluating
the Educative Features of Mathematics Curriculum Materials
Presenters:
Sarah Quebec Fuentes, Texas Christian University
Jingjing Ma, Texas Christian University
Curriculum materials that incorporate specific supports and opportunities for
teacher learning are referred to as educative curriculum materials. In this
presentation, the researchers shared a framework, Teacher Learning
Opportunities in Mathematics Curriculum Materials (TLO-Math), for designing
and evaluating curriculum materials’ educative features as well as its
development process and use with two different sets of elementary
mathematics curriculum materials. In particular, TLO-Math consists of seven,
theoretically-based dimensions: (1) mathematics content knowledge for
teaching, (2) teacher knowledge of student thinking in mathematics, (3) teacher
knowledge of disciplinary discourse in mathematics, (4) teacher knowledge of
assessment in mathematics, (5) teacher knowledge of differentiated instruction
in mathematics, (6) teacher knowledge of technology use in mathematics, and
(7) teacher knowledge of mathematical community. The development of the
TLO-Math framework contributes the on-going research about the development
and use of educative mathematics curriculum materials.
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Presenters:
Ann Wheeler, Texas Woman’s University
Carole A. Hayata, Southern Methodist University
During this session, participants learned about a children’s literature and
mathematics project that featured a partnership between a local sixth grade
class and preservice teachers conducted in the fall semesters of 2014, 2015,
and 2016. The main purpose of the project was to provide preservice teachers
the opportunity to write a grade-level appropriate, standards-based
mathematics problem situated in an original children’s book. The completed
books were given to the sixth grade students to read, solve, and provide
feedback on the book’s content and interest. Participants studied past book
samples, student work, and student comments. In addition to examining work
samples, attendees critiqued a sample preservice children’s book using the
same comment sheet used by the sixth grade students and engaged in a
discussion with presenters on future revisions to the project assignment.

AMTE 2017

Session Title: Enhancing Mathematics Instruction through the Integration
of Mathematics and Literature

AMTE-TX Affiliate Breakfast
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Photo Journal: AMTE 2017

Dr. Rebecca Dibbs and Janessa Beach,
Texas A&M University - Commerce

Dr. Jim Ewing, Stephen F. Austin State University

Congratulations, Dr.
Sandi Cooper, Baylor
University, newly elected
AMTE Secretary!

Dr. Sarah Quebec
Fuentes, Texas
Christian University
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Dr. Ann
Wheeler,
Texas
Woman’s
University, and
Dr. Carole
Hayata,
Southern
Methodist
University

Keith Kerschen,
Baylor
University

Dr. Jennifer
Chauvot,
University of
Houston,
Daniel Rios,
Texas A&M
University Commerce
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Dr. Raquel Vallines
Mira, Dr. Crystal
Kalinec-Craig,
Dr. Priya Vinata
Prasad,
Dr. Cody Patterson,
The University of
Texas at San
Antonio

Dr. Dusty Jones
and Dr. Mark
Klespis,
Sam Houston
State University

Dr. Matthew Switzer,
Texas Christian
University
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Join us at the 2017 Conference for the
Advancement of Mathematics Teaching
(CAMT)
July 10 - 12, 2017
Fort Worth, TX
AMTE-TX will host a Mathematics Teacher Education
Strand at CAMT 2017. Please save the dates for the
sessions as well as our business meeting:

Monday, July 10: 122 Convention Center
4:00-5:00 James Telese: Secondary Mathematics Teachers' Professional Development and
Their Beliefs about Mathematics Education

Tuesday, July 11: 121D Convention Center
10:00-11:00 Jim Ewing: Preparing PSTs to Meet ELLs’ Needs in Methods Courses
11:30-12:30 Mark Klespis: A Calculus Course for Prospective Middle Grades Teachers
1:00-2:00 Eloise Kuehnert: Visualizing Distributive Property through Area Models
2:30-3:30 Mark Montgomery: Co-Teaching in Early Mathematics Field Experience
4:00-5:00 AMTE-TX Business Meeting

MARK YOUR CALENDARS!
AMTE-TX Fall Conference
September 29-30, 2017
Tarrant County College South Campus
Texas Christian University
Fort Worth, TX
Friday – Reception
Saturday – Conference Sessions
Visit the AMTE-TX website
http://www.amte-tx.org for details.

ADDITIONAL UPCOMING
CONFERENCES ARE
LISTED ON THE
NEXT PAGE.
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July 10-12, 2017

CAMT

Fort Worth

Sept. 29-30, 2017

AMTE-TX Fall Conference

Fort Worth

Oct. 5-8, 2017

PMENA Conference

Indianapolis

Oct. 18-20, 2017

NCTM Regional Conference

Orlando

Nov. 2-4, 2017

SSMA Annual Convention

Lexington

Nov. 4, 2017

RGVCTM Conference

Edinburg

Nov. 15-17, 2017

NCTM Innov8

Las Vegas

Nov. 9-12, 2017

AMATYC

San Diego

Nov. 29-Dec. 1, 2017

NCTM Regional Conference

Chicago

Upcoming Conferences 2018
Jan. 10-13, 2018

MAA-AMS Meeting

San Diego

Feb. 8-10, 2018

AMTE Conference

Houston

Feb. 22-24, 2018

RCML Conference

Baton Rouge

April 23-25, 2018

NCTM Research Conference

Washington, D.C.

April 25-28, 2018

NCTM Annual Meeting

Washington, D.C.

Looking Ahead: Upcoming Conferences

Upcoming Conferences 2017

2018 AMTE Annual Conference
February 8-10, 2018
Houston, TX
See website for more details:
www.amte.net
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AMTE-TX Officers
President

2016-2018

Sarah Quebec Fuentes,
Texas Christian University
Past-President

2016-2017

Dusty Jones, Sam Houston
Treasurer

2014-2017

Lymeda Singleton,
TAMU-Commerce

Social Media Specialist

Members-at-Large

Photographer

Yolanda Parker, Tarrant County College

Theresa Jorgensen, UT Arlington

2014-2017

John Lamb, University of Texas at Tyler

Kristina Gill, West Texas A&M
University

2015-2018

Webmaster

Eileen Faulkenberry, Tarleton State
University

2016-2019

Membership Coordinator
Kathy Smith, Tarleton State
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MEMBERSHIP
AMTE-TX has moved its official membership
year to a cycle from July 1 through June
30. Typically, members join or renew
memberships at CAMT in June or July, or at
the AMTE-TX Fall Conference in September.
Encourage your colleagues to join!
You can access information about dues and
the membership form at our website,
http://www.amte-tx.org. After completing the
form, return the form and dues to:
Lymeda Singleton, Treasurer
TAMU-Commerce
1445 Clubhill Drive
Rockwall, TX 75087
Questions? Email:
Lymeda.Singleton@tamuc.edu

Call for Submissions for LINK
Articles: Submit by July 31, 2017. Visit the
AMTE-TX website for blind, peer-reviewed
criteria.
Photo Journals: Submit photos with a brief
description that describe connections to best
practices or standards.
News Section: Brief news notices – promotions,
publications, presentations, grants, etc. – items
of interest to build a strong MTE network in TX.

Reviewers are also needed!
Questions? Contact the Journal Co-Editors:
Mark Montgomery, montgomems@sfasu.edu
Ryann Shelton, Ryann_Shelton@Baylor.edu
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