
 

We have now fully transitioned through the end of 
another school year, and we are waist-deep in 
summer activities with the fall on the horizon. 
While I hope that you have made some time for 
fun and relaxation, I have a hunch that you have 
also been doing something this summer to help 
improve mathematics education. Maybe you 
taught a class, led some teachers in professional 
development, presented at a conference, or wrote 
a grant proposal. Perhaps you collected some 
data, analyzed it, and are writing a manuscript. You may have 
reviewed proposals for a conference or articles for a journal. If you 
are like me, you may have done a few of these things. This leads me 
to the following question: 
 
Why? 

I realize that there are many reasons for doing the work that you do. 
I suspect that, in part, you do these things because they help others 
become better mathematics teachers, which improves mathematics 
education for students. I have been reflecting on a model that I saw 
elsewhere, and I would like to apply it to our field. This model speaks 
of a four-generation mindset for viewing how we impact the future 
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and develop new leaders. The four generations are students, mathematics teachers, mathematics 
teacher educators, and developers of mathematics teacher educators. 
 
I suspect that many of us fit into the "generation" of mathematics teacher educators (MTEs), and 
in this role we impact the generation of mathematics teachers through coaching, professional 
development, or preservice education. Some of these mathematics teachers may eventually join 
us as MTEs – that is how I got my start, anyway. In turn, mathematics teachers impact students, 
and some of these students may eventually choose to become a mathematics teacher. This leads 
me to believe that I not only need to be mindful of the preservice teachers in my classes; I must 
also help prepare them to inspire their students to become mathematics teachers. 
 
The fourth generation is actually a level above MTEs – they are the developers of MTEs. I recall 
some professors and colleagues that helped me become an MTE, and at that time they acted as 
developers of MTEs. Some of you may also be in this generation, and I challenge you to think of 
the three generations that are coming, and how you can help each inspire the next to grow into a 
new role. 
 
I mention these generations because I saw their impacts at the AMTE-TX strand at CAMT in 
June. In the first session, Marie Earle shared how her Mobile Adaptable Tutoring Apps would 
impact the generation of students by targeting multiple intelligences and using predictive analytics 
to ask questions within the individual's zone of proximal development. Regarding the mathematics 
teacher generation, Dr. Earle also spoke of a collaborative learning project in a methods 
classroom. Ruth Payne and Colleen Eddy also addressed this generation in discussing how the 
AssessToday observation instrument is helping classroom teachers improve their formative 
assessment practices. Adreana Azantilow spanned both of these generations with her discussion 
of the impact of AssessToday on teachers and students. 
 
Terry Goodman, Ann McCoy, and Larry Campbell addressed the generations of mathematics 
teachers and MTEs as they described the creation of a certification for Elementary Mathematics 
Specialists in Missouri. Their first cohort of 60 teachers will finish this summer, and some of them 
will step into roles as coaches and MTEs in the fall. Finally, in the AMTE-TX business meeting, 
MTEs and developers of MTEs met to network, share updates, and move our organization 
forward.  
 
As we go into the coming academic year, I challenge us to think of how we can impact those in 
the generations to come. How can you inspire a preservice teacher to become an MTE, or a 
mathematics teacher to influence her students to teach mathematics? In addition, think of how 
you can grow professionally into the next generation. As we become cognizant of how we can 
help develop MTEs, we can enrich mathematics education within our state and across the 
country. 
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AMTE-TX 2015 Annual Fall Conference 

September 25–26 
Tarleton State University, Stephenville TX 

Responding t o Pr inciples t o Act ions 
Ensur ing Mat hemat ical Success f or  All 
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AMTE President 
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Conference Website:  http://www.amte-tx.org/id29.html 
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Registration Fees – Includes Friday night reception and Saturday lunch 
$30 Current AMTE-TX members 
$50 Non-members, includes 1 year membership 
$20 Full-time graduate student AMTE-TX members 
$30 Full-time graduate student non-members, includes 1 year membership 

*Principles to Actions – eBook $4.99 
available at www.nctm.org 
Principles to Actions Reflection 
Guide:  Reflection Guide 
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Milwaukee 
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Again, the only changes that appear on the 
box-and whisker plot are to the right of the 
median. The process is then repeated. When 
values to the right of the median are moved 
to the right on the number line, the mean 
changes in the direction that the new values 
are being added, but the median remains 
unchanged. This emphasizes that the mean 
is more sensitive to changes in the data; 
whereas, the median is a resistant measure 
of center. 
 
 The students are then asked to explore how 
many data points to the right of the median 
need to be moved to the right (i.e., larger 
numbers) before the median changes. 
Following that, students are then asked 
“What then happens to the median if a data 
point from the left of the median is moved to 
the right of the median?” Throughout the 
exploration the students are always required 
to document the changes in the median and 
the median. The same activity is then 
repeated by clustering the values on the right 
of the number line, and then spreading the 
data out on the number line. Changes in the 
relative positions of the mean and median 
are once again the focus. The students are 
then introduced to the concept of “skewed 
data.” Then students are asked to explore 
with 14 data points (i.e., an even number of 
data points).          
 
If an interactive whiteboard is accessible, 
students can explore together as a class. 
Students discuss and explore using different 
data scenarios, all the while documenting 
their findings about the positions of the mean 
and median and the spread of the data as 
represented in the box-and-whisker plot. I 
use this activity with prospective middle 

Continued… 
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Exploring Data:  
The Mean, Median, &  
Box-and-Whisker Plot 

Linda Reichwein Zientek 
Sam Houston State University 

The Illuminations website is a source of 
activities and lessons for mathematics teachers. 
The “Mean and Median” Illuminations activity 
provides students an opportunity to investigate 
“the mean, median, and box-and-whisker plot” 
(NCTM, 2007, p. 1). The Data Analysis and 
Probability Standard includes the expectation 
that students as young as Grades 6 – 8 should 
be able to graphically represent data with box-
and-whisker plots. However, students often do 
not understand the impact that changing data 
points can have on the width of the box and 
whiskers, and the positions of the mean and 
median. I use the “Mean and Median” 
Illuminations activity to teach the idea of 
symmetry of data and how changes in data 
points impact the position of the mean and 
median as well as the visual representation of 
the box-and-whiskers plot.  Students can drag 
the data points on the visible number line, or 
type the data values in, and click apply to view 
the data points on the number line. When at 
least five data points are displayed, the box-
and-whisker plot is displayed. 
 
I recommend that students explore with all 15 
available data points and focus on changes in 
the position of the mean and median, 
particularly when data are skewed. First, I have 
students spread the data points along equal 
intervals (i.e., data points are 3, 6, 9, 12, etc.). 
Then, they compare the lengths of the boxes 
and whiskers and the placement of the mean 
and median. I then ask students to cluster all of 
the data points between 0 and 15, and drag one 
of the data points that is to the right of the 
median to a larger number. They should realize 
that the only visual changes on the box-and-
whisker plot are to the right of the median. Next, 
we explore what happens if another value that 
is to the right of the median is dragged to a 
number larger than 35. 
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school teachers, but this activity can be used 
in middle school and high school classrooms. 
One limitation is that outliers are not 
identified. 
 
This activity provides students with the 
opportunity to visualize and understand how 
the spread of data relates to the box-and-
whisker plots and how changes in data can 
impact the mean and median, particularly 
when data are skewed. This activity also 
gives students the opportunity to 
communicate their thinking and to have 
meaningful discussions about data and 
corresponding visual representations. 
 
 

This paper presents generalized solutions by 
two junior level mathematics majors seeking 
secondary certification.  Their solutions also 
illustrate the effect that prior knowledge has 
on problem solving abilities (Bransford, Brown, 
& Cocking, 2000). 
 

The Locker Problem 
On the first day of school, 1000 lockers are 
each assigned a number from 1 to 1000. In 
front of the lockers stand 1000 students each 
assigned a number from 1 to 1000. Each 
student will either open or close all the lockers 
that are a multiple of their own number. Since 
Student #1 is first in line, this student will open 
every locker (every number is a multiple of 1). 
Student #2 is next and will close every even 
numbered locker (since every locker is open 
and even numbers are all multiples of 2). This 
process continues until all 1000 students have 
walked by. After the 1000th student has 
finished, how many lockers will be left closed, 
and how many will now be open? 

Continued… 

Exploring Data: The 
Mean, Median, and Box-

and-Whisker Plot   

The Locker Problem: Solutions by Preservice High School 
Mathematics Teachers 

Connie Yarema 
Abilene Christian University 

Special thanks to Jaclyn Barker and Christian Lovins, ACU Students 

In the Fall 2014 LI NK, a call was made for 
submissions describing unique solutions to 
the Locker Problem.  This call emerged from a 
discussion at the AMTE-TX Fall 2014 Meeting 
during Breakout Session 3: Great 
lessons/tasks.  The discussion centered on 
various solution approaches of preservice 
middle school and high school mathematics 
teachers when they encounter the Locker 
Problem in “specialized content” courses for 
teachers (Ball, Thames, & Phelps, 2008; 
CBMS, 2012). It was noted that both groups 
spend considerable time seeking some type of 
function rule that will give a generalized 
solution to the problem.  Observations of 
those who taught preservice middle school 
mathematics teachers versus those who 
taught preservice high school mathematics 
teachers differed.  Preservice middle school 
teachers rarely were successful in finding a 
generalization; whereas, preservice high 
school mathematics teachers often were.  

References 
National Council of Teachers of Mathematics. 

(2007). Mean and Median. Retrieved 
July 20, 2015 from 
http://illuminations.nctm.org/Activity.aspx
?id=3576  

National Council of Teachers of Mathematics. 
(2000). Principles and standards for 
school mathematics. Reston, VA: 
Author.  
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The approach taken by the first preservice teacher (PST-1) began with the 
construction of a 14 x 14 chart marking each entry with O for open or C for 
closed.  As the chart was made, PST-1 “envisioned students physically walking 
through the school opening or closing lockers.”  Since this method did not 
produce a noticeable pattern, PST-1 developed a three-column table with one 
column for the total number of lockers, one for the number of lockers closed, 
and one for the number of lockers opened.  See Table 1.  The only noticeable 
pattern was that “the number of open lockers increased by one every time the 
number of lockers was a perfect square” and that “the number of closed lockers 
increased by one with every additional locker that was not a perfect square.”  
This numerical approach led PST-1 to realize that the solution was connected 
to perfect squares – yet PST-1 was not sure as to how this sequence of 
numbers was involved.   
 
Continuing to follow a numerical, look for a pattern, simplify the problem 
approach, PST-1 noticed that the lockers that remained opened corresponded 
to perfect squares.  PST-1 then stated that if “there were 4 lockers, the number 
of open lockers was the square root of 4,” etc. and that if the number of 
available lockers was not a perfect square, then “the number of open lockers 
was the square root of the number of lockers rounded down to the nearest 
whole number.”   
 
Thus far, a generalized solution was expressed only with words; however, a 
function rule with defined variables quickly followed: O = , where O is the 

number of opened lockers and n is the total number of lockers.  The 
generalization for the number of closed lockers, C, was given as C = n – O.  
PST-1 next explained that this generalization occurred because the square 
numbers were “special” to the problem since they are the only numbers with an 
odd number of factors due to the repetition of its square root. 
 
Total Number of 
Lockers, n 

Number of Lockers 
Closed, C 

Number of Lockers 
Open, O 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 

0 
1 
2 
2 
3 
4 
5 
6 
6 
7 

1 
1 
1 
2 
2 
2 
2 
2 
3 
3 

Table 1. Patterns in the Number of Open and Closed Lockers Noted by PST-1 
 
After submitting this solution, PST-1 revealed that the floor function was first 
seen in Discrete Mathematics.  Since most mathematics majors at Abilene 
Christian University take Discrete Mathematics during the fall of the sophomore 
year of study, PST-1 learned about the floor function over one year prior to 
writing a generalized solution to the Locker Problem.   
 

Continued… 
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The second preservice teacher (PST-2) also began with a numerical approach, making a table for 
the first 30 students and 30 lockers and stating that after 15 lockers a pattern began to emerge.  
See Table 2. PST-2’s pattern focused on the number of closed lockers following an open locker, 
stating that it was always two more than the previous number of closed lockers.  Note that the first 
column in PST-2’s table counted the ordinal position of an open locker instead of the number of 
available lockers as in PST-1’s table.  That is, 1 meant the first open locker and 2 meant the 
second open locker, etc.   
 

Ordinal Position 
of Open 
Lockers, x 

Number Written 
on an Open 
Locker 

Number of Closed 
Lockers following 
an Open Locker, 
c 

Number Written on a 
Closed Locker 

1 
 

2 
 

3 
 

4 
 

5 

1 
 

4 
 

9 
 

16 
 

25 

 
2 
 
4 
 
6 
 
8 

 
2, 3 

 
5, 6, 7, 8 

 
10, 11, 12, 13, 14, 15 

 
17, 18, 19, 20, 21, 22, 

23, 24 

Table 2: Patterns in Locker Problem Noted by PST-2 
  
Unlike PST-1, PST-2 quickly turned to communicating with mathematical symbolism.  In so doing, 
underlying mathematical structure emerged.  PST-2 defined c to be the number of closed lockers 
following an open locker, x to be the ordinal position of an open locker, and the relationship 
between the number of closed lockers and the ordinal position of an opened locker as c = 2x.  Next 
PST-2 noted that the symbolic representation was  “oddly familiar” and stated, “Since c is equal to 
2x and x is also an integer giving the ordinal position of an opened locker, c is simply 1 less than 
the sum of consecutive integers, (x + x + 1) – 1 = (2x + 1) – 1.”  After this, PST-2 inserted a proof 
stating that it was assigned in Discrete Mathematics: The difference of consecutive squares is 
equal to the sum of their roots. “If ! and ! are consecutive integers, then ! = ! + 1. Thus, y2 – x2 = 
(x + 1)2 – x2 = x2 + 2x + 1 – x2 = 2x + 1.” 
 
PST-2 connected the proof to the problem noting that the “sum of these roots was also the sum of 
two consecutive integers.”  Going back to the table, PST-2 noticed that consecutive opened 
lockers were labeled with a number that was a perfect square.  Still connecting the proof to the 
problem, PST-2 explained why the number of closed lockers was c = 2x.  When the difference 
between the squares of two consecutive integers was calculated, a distance on the number line 
between (x + 1)2 and x2 was measured.  When the difference between two consecutive opened 
lockers was calculated, a count between (x + 1)2 and x2 was made to derive the number of closed 
lockers between them.  Therefore, (x + 1)2 was not included in the count, making the number of 
closed lockers, c = 2x = (2x + 1) - 1.  
 
PST-2 continued to use underlying mathematical structure from number theory to illustrate that the 
total number of factors of a prime number p was two and that the total number of factors of a 
composite number q that was not a square was even.  Still using mathematical symbolism PST-2 
described why the total number of factors of a composite number s that was a square was odd.  
Concluding this section, PST-2 deduced that a locker numbered with a perfect square would be left 

Continued… 
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opened since it was opened an odd number of times but closed only an even 
number of times.  
 
At this point, PST-2 generalized the solution for any number of lockers with a 
function rule. Interestingly, PST-2 saw an implicit equation instead of an 
explicit one.  PST-2 stated that the total number of closed lockers was the sum 
of the number of closed lockers between the 1st open locker and the last 
opened locker or 2 + 4 + 6 + 8 + . . . + 2(x – 1).  The total number of opened 
lockers would be the difference of that sum and the total number of lockers 
(x2).  

!! −! 2!
!!!

!!!
 

 
Communicating this generalization using mathematical symbolism, PST-2 
proved using mathematical induction that the sum for k = 1 to n was 
equivalent to n(n + 1).  PST-2 used this explicit form of the summation to find 
the sum from k = 1 to (x – 1), substituting x – 1 for n and derived (x – 1)[(x -1) 
+1] = (x – 1)x = (x2 – x).  PST-2 noted that this expression was an explicit 
formula for the number of closed lockers.  Following this, PST-2 wrote an 
explicit formula for the number of open lockers, x2 – (x2 – x) = x2 – x2 + x = x.  
Explaining this generalization for any number of lockers whether a square or 
non-square number, PST-2 verbalized a generalization with words instead of 
employing the floor function.  “When the total number of lockers was not a 
perfect square, only the whole number portion of the square root was needed.”  
So for 1000 lockers, rounding the square root of 1000 to the whole number 
part, the total number of opened lockers was 31 and the total number of 
closed lockers was 1000 – 31 = 969. 
 
According to Bransford, Brown, and Cocking (2000), topics learned using 
abstract representations and presented with multiple contexts tended to assist 
with transfer of prior knowledge to new situations.  In this regard, both PST-1 
and PST-2 stated that prior knowledge of topics (elementary set theory, logic, 
combinatorics, relations, and applications) learned in a discrete mathematics 
course was invoked as they sought a generalized solution to the Locker 
Problem.  Thus, it seems reasonable that the lack of prior knowledge of topics 
such as what PST-1 and PST-2 encountered could hinder preservice middle 
school mathematics teachers as they may or may not have discrete 
mathematics on their degree plans.  One aspect to consider in this regard is 
that the discrete mathematics course that PST-1 and PST-2 completed was 
an introduction to proof; thus, the question is whether it is learning the topics in 
that course or whether it is learning the topics using abstract representations 
that provided the background knowledge for PST-1 and PST-2 to write 
function rules as generalized solutions to the Locker Problem.  No matter 
what, prior knowledge from discrete mathematics, as specified by both 
preservice teachers, impacted their approaches to finding a function rule.   
 

Interestingly, The Mathematical Education of Teachers II (CBMS, 2012) 
document recommended Discrete Mathematics as an additional course 
offering for both preservice middle and high school mathematics teachers.   

…
The Locker P

roblem
: Solutions by P

reservice H
igh School  

M
athem

atics Teachers 

Continued… 
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However, the recommended topics differ somewhat for each certification level, 
as the emphasis of the course is to provide background for mathematics that 
these preservice teachers will one day teach.  Although preservice middle 
school teachers may find it difficult to find a generalized function rule to the 
Locker Problem, the discussion at the AMTE-TX Fall Meeting indicated that 
they were able to verbalize a generalization that connected to the structure of 
numbers.  Thus, the Locker Problem provided a problem solving experience 
for preservice teachers at both certification levels to explore in-depth an old 
problem and to connect it to mathematics that they will teach or to connect it 
to mathematics taught in middle school, high school and college. 
 

References 
Ball, D. L., Thames, M. H., & Phelps, G. C. (2008). Content Knowledge for 
 Teaching: What Makes It Special? Journal of Teacher Education, 59(5), 
 389-407. 
Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds.). (2000). How people 
 learn:  Brain, mind, experience, and school.  Washington, D. C.: 
 National Academy Press. 
Conference Board of the Mathematical Sciences. (2012). The Mathematical  

Education of Teachers II. American Mathematical Society in 
cooperation with The Mathematical Association of America: 
Providence, RI. 
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Photo Journal: STEM Integration 
Carole Hayata 

Southern Methodist University 

In K-12 education, merging 
mathematics content standards and 
process standards in order to prepare 
our students to be successful in an 
ever-changing economic workplace is 
emphasized.  STEM Integration has 
figured prominently into this discussion.  
How would STEM Integration support 
the successful merging of mathematics 
content and process standards?   
 

The process standards and integrated 
STEM education provided the focus for 
SMU MMT students enrolled in an Algebraic 
Reasoning & Patterns course.  The 
engineering design process was mirrored in 
Critter Comfort, an activity involving 
LEGO™ and of course, a “critter.”  Students 
also developed an Algebra/STEM 5E 
Lesson incorporating interactions with an 
exhibit at the Perot Museum of Nature & 
Science in Dallas. 
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AMTE-TX Winners! 
Business meeting door prizes went to Sandra 

Browning & Sarah Pratt 

Photo Journal: 
AMTE-TX Sessions – 
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CAMT 2015 

 

 
Teamwork! 
Leading the 
way in Texas 



 

 11 

President-Elect:  Sarah Quebec Fuentes 

Sarah is an Associate Professor in mathematics 
education at Texas Christian University (TCU). She 
was a middle and high school mathematics teacher 
for ten years prior to receiving her doctoral degree in 
mathematics education from Montclair State 
University. At TCU, she teaches undergraduate 
mathematics methods courses, graduate mathematics 
education courses, and action research. Her research 

projects focus on the teaching and learning of mathematics for understanding 
in the areas of classroom discourse, teacher knowledge, mathematics 
curriculum, teacher self-efficacy, collaboration, and fraction sense. Her body 
of work was recently recognized through the School Science and 
Mathematics Association Outstanding Early Career Scholar Award. 
 
Sarah has been a member of AMTE-TX since 2010. She has served as 
AMTE-TX treasurer (2011 to 2014), 2013 AMTE-TX Fall Conference 
Steering Committee, Local Arrangements Committee for AMTE 2012 Annual 
Conference, and is currently 2015 AMTE-TX Fall Conference Program Co-
Chair.   
 

Secretary: Beth Bos 

Beth is an Associate Professor at Texas State University 
where she works in Curriculum and Instruction teaching 
math education courses.  She manages and teaches in the 
Master Mathematics Teacher EC-4 program at Texas State 
University where 52 students have graduated with master’s 
degrees and 32 have received their master mathematics 
teacher certification. Beth also serves as the Elementary 
Graduate Education Program Coordinator at Texas State. 

Her current passion is working with the NASA STEM EPDC project and 
spreading the word about the great teacher resources NASA has and is 
making an effort to integrate STEM into the fiber of the elementary program 
at Texas State. The use of technology in teaching mathematics is Beth’s 
established area of expertise.  She is concerned that mathematical and 
cognitive fidelity be a top priority when using technology in the classroom. 
Technology is used effectively if it shows conceptual connections to prior 
learning and builds upon existing knowledge structures. Beth is the 
mathematics education SIG chair for the Society of Information Technology 
and Teacher Education and is on the AMTE technology committee.  
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New AMTE-TX Executive Board Members 
Election Committee Report 

Bill Jasper (Chair), Shelley Bolen-Abbott, Nick Wasserman 
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Member-at-Large: Kristina Gill 

Kristina Gill is an Assistant Professor of Mathematics 
Education in the Mathematics Department at West Texas 
A & M University.  Her primary teaching duties include 
developing and teaching courses in both secondary and 
elementary mathematics content.  Her research focus is 
motivating students to become mathematics problem 
solvers and working with special populations including 
English Language Learners and Gifted and Talented 

students.  She works collaboratively with organizations across the state on 
grants to provide professional development to Texas Panhandle Teachers.  
Both individually, and in collaboration with classroom teachers, she has 
presented multiple times at the CAMT and SSMA conferences.  Since 
2013, she has served on various state panels to review standards for 
teacher certification in STEM fields and has also written and vetted 
questions for the secondary mathematics teacher certification exam.   She 
also develops modules for the A & M System to enhance the K-12 
mathematics certification program.  She has been a member of AMTE-TX 
for 2 years and is currently serving as the publicity co-chair for the 
upcoming fall conference.  She has been a member of NCTM and TCTM 
for over 20 years.  In 2014 she was elected to serve as the Northwest 
Region Director for TCTM. 
 

New AMTE-TX Executive Board Members 
Election Committee Report 

Bill Jasper (Chair), Shelley Bolen-Abbott, Nick Wasserman 
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C
ongratulations!  Thank you for your service. 

 

Upcoming Conferences 2015 

August 5-8   MAA Mathfest   Washington, DC 
 
Sept. 26 AMTE-TX Fall Conference  Stephenville, TX 
 
Oct. 21-23 NCTM Regional Conference Atlantic City, NJ 
 
Oct. 29-31 SSMA Annual Convention  Oklahoma City, OK 
 
Nov. 5-8 PME-NA Conference  East Lansing, MI 
 
Nov. 7  RGVCTM Conference  Edinburg, TX 
 
Nov. 11-13 NCTM Regional Conference Minneapolis, MN 
 
Nov. 18-20 NCTM Regional Conference Nashville, TN 
 
Nov. 19-22 AMATYC Annual Conference New Orleans, LA 
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Did you know that Texas is 
roughly the same size as 

France? 
 

And, in the 1800’s, the Pony 
Express could deliver a message 

2000 miles away in 10 days? 
 

How long would it take the Pony 
Express to get a message from 

El Paso in Region 19 to 
Galveston in Region 5? 

 
Submit your solution to your LINK editors by 

Oct. 16 for the fall issue. 

What’s 
happening in 
your part of 

Texas? 

In the year 2015, we have high-speed methods for communication that would put the Pony 
Express out of business (last delivery1880).  In the next issue, we will continue to feature the 
work of mathematics teacher educators from various regions of Texas, i.e. Your Work!  Share 
lessons, activities, or students’ mathematical thinking.  These manuscripts can illustrate 
mathematical best practices or standards for mathematical practice/processes via an article or 
photo journal.  There are 2 examples of photo journals in this issue. 
 
Articles: Submit by October 2, 2015. Manuscripts can be 2 - 4 pages in length. Contact co-
editors for peer-reviewed criteria. 
 
NEW! Photo Journals: Submit by October 16, 2015.  Photos (3-4) and a brief 
description/summary (1 - 2 paragraphs) that connect the photos to mathematical best 
practices or standards for mathematical practice/processes. 
 
NEW!  News Section:  Submit by October 16, 2015.  Brief news notices – promotions, articles 
published, conference presentations, grants attained, offices held, advocacy information, etc. 
– items of interest to help build a strong MTE network in Texas. 
 
Submit articles and photo journals to  

Carole Hayata: chayata@smu.edu or  
Connie Yarema: yaremac@acu.edu 

 

Call for Articles!     Call for Photo Journals! 
AMTE-TX Link Fall Issue 

The Work of MTE’s in Texas! 

We would love to 
see your region 

highlighted on the 
map in the fall 

issue. 

Map courtesy of Lance Yarema, City of Tyler, Made with GIS software. 
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Notes from the Editorial Staff:   

Pardon our dust.  We hope you enjoy 
the new look of your LINK newsletter. 

Call for Articles & Photo Journals - Fall Newsletter: 
Please submit articles by October 2 and photo 
journals by October 16 for consideration.   

Call for News: Please submit by October 16, 2015 
for LINK’s news section about our membership.  
Recent promotions? Articles published? Conference 
presentations? Mathematics education conferences 
attended? Resources?  Let’s get the word out to 
build a AMTE-TX network! 

Submit articles, photo journals, and news to: 

Carole Hayata: chayata@smu.edu or  

Connie Yarema: yaremac@acu.edu 

MEMBERSHIP 
 
AMTE-TX is moving its official membership 
year to a cycle from July 1 through June 
30. Typically, members join or renew 
memberships at CAMT in June or July, or in 
conjunction with the AMTE-TX Fall 
Conference in September. Those who renew 
annual membership or join prior to our Fall 
Conference in 2015 will enjoy member status 
through June 30, 2016.  Encourage your 
colleagues to join! 
 
You can access information about dues and 
the membership form at our website, 
http://www.amte-tx.org.  After completing the 
form, return the form and dues to: 
 
Lymeda Singleton, Treasurer 
TAMU-Commerce 
1445 Clubhill Drive 
Rockwall, TX 75087 
 
Questions? Email:  
Lymeda.Singleton@tamuc.edu 

Upcoming Conferences 2016 
Jan. 6-9 AMS-MAA Joint Mathematics 
  Meetings, Seattle, WA 
 
Jan. 28-30 AMTE Annual Conference, 
  Irvine, CA 
 
Feb. 10-12 SERA Annual Conference, 
  New Orleans, LA 
  Proposals Due 9/20/15 
 
Feb. 25-27 RCML Conference, 
  Orlando, FL 
  Proposals Due 9/10/15 
 
Apr. 8-12 AERA Annual Meeting, 
  Washington, DC 
 
April 11-13 NCTM Research Conference, 
  San Francisco, CA 
 
Jun. 29-July1  CAMT, San Antonio 
  Proposals Due 9/1/15 
 
Sept. 24 AMTE-TX Conference, 

Abilene, TX 14 


