
One of the great things about being human is that 
we have the capacity to create. We can take 
worn-out items and transform them into attractive 
pieces of art. Consider the Cadillac Ranch near 
Amarillo. Even better, sometimes those discarded 
items can be formed into something both 
interesting and useful. For example, the Phoenix 
Commotion builds attractive, unique houses in 
Huntsville out of recycled and salvaged materials. 

We are mathematics teacher educators, and we also possess the 
capacity to create – but with special expertise in the areas of 
mathematics and teaching. I invite you to exercise those abilities by 
considering this scenario, sparked by a conversation with a friend 
and parent:  

A sixth-grade class was asked to complete a worksheet from Math-
Drills.com. The worksheet contained two rows of multiplication 
problems, with four problems in each row. The instructions simply 
state, “Find each product.” Each factor is less than 100, has a 
nonzero tens digit, and displays tenths and hundredths. The figure 
below shows a student’s work for 66.71 x 73.25. 
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All right, mathematics teacher educators. Let’s take this worn-
out problem and make something interesting and attractive, 
and possibly even useful, out of it. Here are a few ideas that I 
have based on conversations with friends and colleagues: 

• Without actually multiplying these numbers, estimate
their product.

• Demonstrate how to find this product using three
different types of technology or manipulative materials.

• Is this student correct? What can we tell about what he
understands about multiplication?

• Identify the TEKS that are addressed with this task. If
you can’t find any, which does it approximately
address? How could you modify it to address the TEKS
for grade 6?

• How many multiplications does a student need to
perform to find this product by hand? How many would
need to be performed to complete the entire
worksheet?

• Write a real-world problem situation that would actually
use this computation in order to solve the problem.

• Suppose you know the product of 6671 and 7325 is
48,865,075. How can we use this information to find the product of 66.71 and 73.25?

I’d like to keep this list growing – please send your attractive, interesting, and useful ideas of 
reforming this task to me at leadership@amte-tx.org. I would love to feature them in a future issue 
of this newsletter. 

AMTE-TX 2015 Fall Conference 
Thank you Tarleton State University for 

hosting this year’s event on 
September 25-26! 
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AMTE-TX 2015 Fall Conference: 
Responding to From Principles to 

Actions 
Ensuring Mathematical Success for All 

A
 special thank you to our featured speakers, 

 and A
M

TE-TX m
em

ber presenters. 

Virtual National Panel: Authors of From Principles to 
Actions – Ensuring Mathematical Success for All.	  

Presenters:  DeAnn Huinker, Robert Berry III, & W. Gary 
Martin

Summary submitted by:  Sarah Smitherman Pratt 

During the virtual panel on Principles to Action, Drs. DeAnn Huinker, Robert 
Berry and Gary Martin shared their insights and current practices for 
incorporating the Principles in their current work. In her presentation, “Using 
Principles to Actions to Strengthen and Unify Our Work as Mathematics Teacher 
Educators,” Dr. Huinker focused on how math teacher educators can collaborate 
regarding the Effective Teaching Practices. She shared examples of 
conversations with teachers about teaching for each of the eight practices. For 
example, she asked teachers the following related to Practice #3, Use and 
Connect Mathematical Representations: Why allow students to use varied 
representations? Which representation should be emphasized? How does each 
show or hide essential math features? By highlighting key ideas in each of the 
practices, she brought forward some important aspects of the Principles and 
Effective Teaching Practices. 

Next, Dr. Berry highlighted how he engages prospective teachers in making 
direct connections between the Effective Teaching Practices and the Access 
and Equity Principle. He outlined five prompts to unpack these connections: go 
deep with math; leverage multiple mathematical competencies; affirm 
mathematics identities; challenge spaces of marginality; and, draw on multiple 
resources of knowledge. His argument was based on the premise that as 
educators, we should consider what identity affirming actions we do in the 
classroom that can lead to inequities.  

Finally, Dr. Martin referred to Principles 2-6 as the essential elements and that 
achieving the teaching practices will be challenging if the essential elements are 
not incorporated (as shown by Dr. Berry for one of them). He then challenged 
the audience to consider Principles 2-6 and productive/unproductive beliefs 
regarding them to bring into the conversation certain assumptions as well as 
misconceptions related to these Principles. He elaborated that in his teaching 
and in situating productive/unproductive beliefs, he asks prospective teachers to 
consider who is at an advantage versus who is at a disadvantage when these 
beliefs are held.  Discussions lead to human resources and recognizing 
disparities in learning and deeper issues than pre-service teachers may 
encounter when in their practicum. Overall, the panel harmonized the ideas in 
Principles to Action and gave conference attendees some starting places for 
incorporating them into teacher education courses and workshops.  
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Jacqueline Weilmuenster provided strategies 
for engaging students in mathematics classes 
in ways that encourage collaboration and 
accountability.  The participants attending the 
session were invited to consider a rich problem 
explored by Marilyn Burns on her blog 
(http://marilynburnsmathblog.com/).  

A man bought a horse for $50 
and sold it for $60. He then 
bought the horse back for $70 
and sold it again for $80. What’s 
the financial outcome of these 
transactions?   

Strategies for solving this problem were 
considered in small groups with Weilmuenster 
moving around the room to observe the variety 
in thinking.  Then she asked the groups to 
share with the larger group in an order 
orchestrated by her.  Utilizing this common 
experience as a foundation, Weilmuenster 
spotlighted ways in which lesson structure can 
support student discourse, and teacher-
questioning strategies can give voice to student 
thinking.  

The 5E (Engage, Explore, Explain, Elaborate, 
Evaluate) model was discussed as one lesson 
structure that can foster such student 
discourse.  When utilizing the 5E structure, it 
was noted that it is important to think about 
“who does it, when do you do it, and how do 
you do it?”   The Explain phase was cited as 
needing a practiced eye as the teacher needs 
to orchestrate explanation, not provide it (see 
Margaret Smith’s work on facilitating 
mathematical discussions).  

Another helpful alternative to “cold calling” 
students or asking for student volunteers 
discussed in the session was to put students 
in groups of four students (or fewer) at 
numbered tables.  Label the position of each 
person at the table:  A, B, C, D.   When a 
question is posed for the groups to 
investigate, say, “All people in position A 
need to be ready to answer.”  Then at the 
beginning of the discussion time as a large 
group, a spinner is spun to choose the table 
that begins the discussion.  Thus, all 
students are engaged and held accountable 
for understanding. 

Other resources noted in the presentation 
that foster student mathematical thinking and 
discourse are   

1) Math Congress developed by Fosnot and
Dolk and 2) Spencer Kagan Learning 
Structures – structures that require students 
to talk with each other. 

Session Title: Join My Campaign to Stamp 
Out Raising Hands and Calling on 
Volunteers!	  

Presenter:  Jacqueline Weilmuenster 
     University of Texas at Arlington 

Summary submitted by:  Theresa Jorgensen 
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The materials for this project came out of three funded projects in Missouri (Elementary, Middle 
School, and Secondary).  The funding was provided to host leadership academies through a 
partnership with University of Central Missouri and Missouri State University and 4-6 school 
districts.  Some of the common features of these projects were to enhance teachers’ content 
knowledge and understanding and to connect teacher content knowledge to student 
understanding.  The projects also dealt with preconceptions of teaching style and best 
practices.  These projects focused on creating teacher leaders to work in their own 
districts.  Several of the components in these projects reflected directly on the objectives within 
From Principles to Actions.  

The teacher-participants developed and taught 8 content lessons per strand with about 5 
working hours per lesson.  Each lesson was built around a series of explorations using a variety 
of materials and representations.  Small groups were utilized in each lesson to answer the 
questions, “Why? What if? How do you know?” This emphasis on communication, reasoning 
and problem solving fostered a relationship between computational fluency, conceptual 
understanding, and application.  The projects used this model for the teachers so that they  

Continued… 

AMTE-TX Fall Conference 
Stephenville, TX 

September 25-26, 2015 

The breakout session, “What are they thinking? Predicting and interpreting student errors” 
highlighted vast amounts of information that can be gained by analyzing student errors and how 
the process can set the stage for rich discussion and insightful “aha” moments with pre-service 
teachers.  The presenters shared their research in which they used the sample works of fourth 
graders on number operations with 51 pre-service teachers to examine pre-service teachers’ 
responses on the correctness and/or incorrectness of the problem’s solution.  

Pre-service teachers were first asked to solve the problem and then respond to fourth grader’s 
work using two prompts: “Did the student arrive to the correct answer?  Explain.  What can you 
say about the correctness/incorrectness of the problem?  Specifically what is correct or incorrect 
in the representation?”  The results of the study provided a platform for much needed discussions 
on pre-service teachers’ levels to interpret students’ work and how to develop their insights and 
skills in this area.  Their research indicated that a strong correlation exists between pre-service 
teachers’ correctly solving the problem and interpreting the student work.  The presenters 
highlighted that one-fourth of the participants who were nearing student teaching received the 
lowest scores on interpreting student work.  

Session Title: What Are They Thinking?  
Predicting and Interpreting Student Errors	  

Presenters:  Yolanda Graham, Ali Shaqlaih, and 
      Gwendolyn Johnson 
      University of North Texas at Dallas

Summary submitted by:  Dittika Gupta 

Session Title: Using Teacher-Generated Explorations in Preparing and Supporting K-12 
Mathematics Teachers	  

Presenter:  Terry Goodman, Concordia University - Texas

Summary submitted by:  Kristina Gill 

K-12 Mathematics 
Teachers 
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could, in turn, implement this avenue of investigating student thinking in their 
own classrooms. 

Results of these projects included teacher growth in content knowledge, 
increased use of new instructional strategies, and increased use of authentic 
assessment.  In addition, teachers showed a positive attitude toward 
mathematics and effective teaching.  Many of the teachers continued to work 
together to improve instruction and student learning after the close of the 
projects.  

With pre-service teachers, it is believed that they have a difficult time 
processing student understanding of concepts.  Using the lessons from these 
projects allowed them to see an effective model of assessing student 
understanding and critical thinking.  It also allowed them to practice questioning 
in the classroom and provided a hands-on diagnostic tool to assist elementary 
teachers in understanding where students had difficulty in learning.  

Many teachers struggle with the change in teaching styles due to the fact that 
they have not experienced these styles of teaching styles themselves.  Often 
they experience discomfort allowing their students to struggle with problem 
solving and reasoning.  Immersing the teacher in a safe environment in which 
they can struggle through problems helped them to be more comfortable with 
their students’ struggles.  

A handout with sample lessons was provided.  Contact Terry Goodman at 
terry.goodman@concordia.edu  for copies of the handout and/or the 
PowerPoint	  presentation. 

A
M

TE
-TX

 2015 Fall C
onference 
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Session Title: Engaging Learners and Realizing the Development of 
Mathematical Practices 

Presenters:  Trena Wilkerson and Keith Kerschen, Baylor University 

Summary submitted by:  Sarah Quebec Fuentes 

This presentation linked the Common Core State Standards for Mathematical 
Practice with the Mathematics Teaching Practices described in Principles to 
Actions. The eight Standards for Mathematical Practice (MP), including Make 
sense of problems and persevere in solving them (MP1) and Use appropriate 
tools strategically (MP5), describe the ways in which students should interact 
with the mathematics content. The Process Standards in the Texas Essential 
Knowledge and Skills play a similar role. The eight Mathematics Teaching 
Practices (e.g., Pose purposeful questions and Support productive struggle in 
learning mathematics) represent effective practices for the teaching of 
mathematics that support students in developing a strong understanding of the 
mathematics content.  

To illustrate the connection between the two sets of practices, Wilkerson and 
Kerschen presented The Candy Jar task from Principles to Actions. After 
considering the task, participants first identified the MPs that students may 
engage in while working on the task and then the Mathematics Teaching 
Practices that would foster the development of those MPs. To close, Wilkerson 
and Kerschen shared practical ideas for preparing pre-service teachers to 
work with the MPs (e.g., using the MPs as a guide to rewriting a task that lacks 
depth) and resources for mathematics teacher educators (e.g., Principles to 
Actions Professional Learning Toolkit [http://www.nctm.org/PtAToolkit/] and 
videos from inside mathematics [http://www.insidemathematics.org/]).  
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Session Title: Look Beyond Just Getting the Answer: Lesson Study to 
Enhance Mathematics Teaching 

Presenters:  Connie Yarema, Abilene Christian University and Donna Gee, 
Angelo State University 

Summary submitted by:  Beth Bos 

Yarema and Gee addressed the results of a qualitative study that focused on 
elementary and middle school mathematics teachers’ descriptions of the 
impact of their participation in a year long professional development program 
comprised of content and Lesson Study components on their professional 
growth and student learning in their classrooms.  A brief overview of the 
professional development was explained.  Teachers’ descriptions of their 
professional growth indicated an increased focus on student thinking.  
Evidences of student learning that the teachers described varied from 
increased test scores to students’ increased confidence in their mathematical 
abilities.  Then the connection of one of the study’s results to Principles to 
Action was discussed as teachers stated that it was difficult to watch their 
students engage in productive struggle while learning mathematics.  Yarema 
and Gee suggested that Lesson Study was one possible framework in which 
teachers could “practice” the implementation of effective teaching practices in 
their classrooms. 

Lesson study is a form of professional development Japanese teachers use to 
help them improve and to incorporate new ideas and methods into their 
teaching. A group of teachers comes together to identify a teaching problem 
they want to solve.  Next, the teachers do some research on why students 
struggle with some topic. They read the latest educational literature and look 
at lessons other teachers tried.  Teachers design a problem-solving lesson 
plan together. Then, one of the teachers teaches the lesson to students with 
the other teachers in the group observing. In Japan, other teachers in the 
school and sometimes educators from other schools observe this lesson, 
which is called a public research lesson. During the public research lesson, 
the observers do not focus on the teacher; they focus on the students looking 
at how the students react to the lesson or seeing what they understand or 
misunderstand. The purpose is to improve the lesson, not to critique the 
teacher. 

Although studies do not support significant improvement in student 
achievement through Lesson Study, they do provide some evidence that it 
could improve teaching practices, which are much harder to test and cannot 
be determined in a short-term study.  Research indicates that teachers in the 
United States improve the most during the earliest part of their careers.  In 
contrast, teachers in Japan are not considered “expert” until they have at least 
10 years of classroom experience.  Thus, teachers in Japan have the 
opportunity to improve throughout their teaching careers in a system that 
values improvement and long-term professional development. 

A
M

TE
-TX

 2015 Fall C
onference 



At the end of the conference, all participants 
gathered together to hear Dr. Paula Moeller’s talk 
entitled Grassroots Advocacy 101: What, When, 
and How.  The speaker began by having 
participants discuss interpretations of the term 
“advocacy” in an attempt to define the term. 
Several people offered examples, such as 
“speaking up for others,” “having a strong 
knowledge base and a strong voice,” and “fighting 
for something you believe in.” She encouraged us 
to keep our definitions free from words that might 
have negative connotations, and tried to frame 
advocacy efforts in terms of seeking solutions 
where everyone gains. Often this can be 
facilitated when all of the voices at the table are 
heard. 

Dr. Moeller asserted that the period of time 
between legislative sessions (i.e., now) is the best 
time to begin letting state legislators hear our 
voice. Of the many bills that are proposed, only a 
small fraction (usually those introduced earliest) is 
discussed at length. She encouraged AMTE-TX 
to move forward in its advocacy efforts, and 
attempt to tie our organization’s goals to some 
efforts at affecting state policy.  

I regret that this session occurred at the end of 
the conference, because it spurred very 
interesting discussion with my colleagues on our 
drive home to Huntsville. Based on feedback that 
I received from the conference, it sounds like 
others are discussing a strategy for advocacy, 
connecting this strategy to how the efforts of 
AMTE-TX relate to those of national organizations 
like AMTE and NCTM. Rest assured that we are 
doing things, and will continue to do so. In fact, 
the next article in this newsletter highlights some 
of our past, present, and future efforts. 

Session Title: Grassroots Advocacy 101: What, 
When, and How	  

Presenters:  Paula Moeller 
      Texas Charter Schools Association

Summary submitted by:  Dusty Jones 

9 
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Continued… 

Advocacy: A Proactive Approach to Make a 
Difference 

Sandi Cooper and Trena Wilkerson 
Past Presidents of AMTE-TX 

Invited Opinion Editorial 

What is advocacy? According to the Merriam Webster Dictionary, 
advocacy is “the act or process of supporting a cause or proposal.” Certainly, in 
the field of mathematics education, we desire to advocate for the best possible 
learning environments for our students to promote a better understanding of 
mathematics. Many factors surrounding us today impact our intentions, so it is 
important that we maintain awareness, develop collective positions on issues, 
and prepare to respond in a variety of situations. Some suggest that the best 
option for advocacy is to speak to state legislators and to be ready to speak for 
or against various proposed legislation. However, many times members of an 
organization are not trained in governmental relations nor have the time to 
prepare or engage in these actions. Thus, organizations adopting this type of 
advocacy become actively involved in lobbying. Another approach that might be 
more beneficial is to become proactive instead of reactive. Instead of taking a 
position on proposed issues, why not make a compelling appeal for better 
solutions, using research-based evidence? In fact, the two national 
organizations to which AMTE-TX is connected, AMTE and NCTM, implement 
this type of approach in their advocacy efforts, organizing more formalized 
advocacy initiatives that lead to focused efforts for these groups to become a 
part of the critical conversations surrounding important issues related to 
mathematics education.   

AMTE’s annual conferences, for the past 5-6 years, host sessions on 
advocacy that provide members with strategies which led to the establishment 
of the Emerging Issues Committee by the AMTE Board. This committee 
explores and examines issues that emerge either from outside of AMTE or 
within its leadership that impact mathematics teacher education. The committee 
responds to the issues as needed or identifies AMTE members who have the 
expertise to review and respond to the issues, and then recommends actions to 
the President and Board. With prepared information related to critical issues, 
the leadership of AMTE, supported by the collective voice of the organization, 
responds accordingly. Thus, AMTE is proactive with this approach to advocacy, 
through careful study of the issues, preparation of position statements, 
networking with key people, and gaining in credibility as an organization to 
invite “to the table” for important conversations. While this approach requires 
more time and patience to move forward, it is a good investment for AMTE as it 
results in key participation of AMTE leadership in national conversations. 
Periodically, updates from the Emerging Issues Committee are retrievable at 
www.amte.net/emerging-issues, so be sure to check this often for the latest 
issues that impact mathematics teacher educators.    

Advocacy in the Field 
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Similarly NCTM, whose mission is to be the voice for mathematics 
education supporting teachers in providing quality education for all students, 
continues their focus on advocacy as in years past. Their presence is more 
visible now than ever before as they are called to be “at the table” with 
multiple initiatives and legislative committees to provide insights and relate 
data around key issues that impact mathematics education before bills are 
passed. Results from NCTM’s advocacy activities include 1) resources to help 
members in various roles stay abreast of issues related to mathematics 
education, 2) access to research-based data, and 3) support for teachers to 
help them be proactive in their own schools, districts, states, and countries. 
Resources consist of the following:  

• Position Statements: Short papers defining a problem, issue, or
concern and providing a position that addresses a timely question or 
policy issue in mathematics education  
• Research Briefs and Clips: Synthesis of research on key issues related
to teaching and learning mathematics for teachers, administrators, school 
boards, parents, and mathematics educator leaders  
• Advocacy Toolkit: Tools that mathematics educators can use to
advocate on relevant issues that affect students, teachers, schools, and 
mathematics education in various venues  
• Monthly Legislative Updates: Summary of the latest information and
developments on Congressional and Washington briefings, reports, and 
education-related areas specific to mathematics education  
• Policies and Recommendations-Legislative Platform: Specific
legislative priorities around pending legislation or issues of importance to 
mathematics education  

Furthermore, NCTM’s Emerging Issues Committee continuously examines 
issues – not only current ones but also those that may be forthcoming – in an 
attempt to support NCTM’s members and the NCTM Board by addressing 
areas that impact mathematics education. Since AMTE-TX is an affiliate of 
AMTE and AMTE is an affiliate of NCTM (by the transitive property!), we as 
members of AMTE-TX also gain support through the work of NCTM affiliates. 
Currently NCTM affiliates support personnel who are working to find ways to 
assist affiliates with advocacy. This support exists in the form of affiliate 
leadership training and meetings with the NCTM president at both regional 
and annual conferences.  

One of the main goals of AMTE-TX, since its inception in 2008, is to be a 
collective voice for mathematics teacher educators in the state to address 
important issues. In this role, CAMT and the Fall conferences serve to nurture 
important relationships among AMTE-TX membership. Through our 
conversations about the work of mathematics teacher educators, we see 
common interests, challenges, needs, and passions for making a difference. 
However, our approach to advocacy can be different from those who choose 
to testify before a legislative body. Advocacy at the local level is just as 
important, starting with the university, local school districts, local governments, 
parents, community leaders, and everyone that we meet. 
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Networking through informal ways can build perspective for a member’s 
expertise in mathematics education topics. In addition, with our increased 
membership and collaborative relationships, AMTE-TX is poised and ready to 
organize a similar strategy shaped by AMTE. Our parallel strategy will place us 
in a proactive position by developing a team to organize emerging issues; 
writing research-based position statements to represent our collective voice; 
building credibility as experts in the field through networking; and offering, when 
asked, a compelling appeal for better solutions. Thus, AMTE-TX will make a 
difference through a proactive stance involving preparation, position, and 
patience. 

Upcoming Conferences 2016 

Jan. 6-9 MAA & AMS Joint Meeting Seattle, WA 

Jan. 28-30 AMTE Irvine, CA 

Feb. 10-12 SERA New Orleans, LA 

Feb. 19 SMU/RME Research-to-Practice Dallas, TX 

Feb. 25-27 RCML  Orlando, FL 

Feb. 26-28 T3 International Conference Orlando, FL 

Mar.31-Apr.2 MAA – Texas Section Nacogdoches, TX 

Apr. 8-12 AERA Washington, DC 

Apr. 11-13 NCTM Research Conference San Francisco, CA 

Apr. 11-13 NCSM Annual Meeting San Francisco, CA 

Jun.29-Jul.1 CAMT San Antonio, TX 

July 24-31 ICME Hamburg, Germany 

Aug. 3-7 PME Annual Conference  Szeged, Hungary 

Sept. 24 AMTE-TX    Abilene, TX 

Oct. 26-28 NCTM Regional Phoenix, AZ 

Oct. 31-Nov.2 NCTM Regional Philadelphia, PA 

Nov. 3-6 PME-NA    Tucson, AZ 

Nov. 16-18 NCTM Regional St. Louis, MO 

Nov. 17-20    AMATYC  Denver, CO  

  Looking A
head: U

pcom
ing C

onference in 2016 
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Photo Journal: 
Learning About Teaching 
Mathematics in a Study 

Abroad Program 

By Donna Gee 
 Angelo State University 

Study abroad programs can provide students with an experiential learning opportunity to learn 
more about education in other countries.  Angelo State University (ASU) provides graduate and 
undergraduate students opportunities to study teaching and learning in other countries.  During 
the 2015 summer, students had the opportunity to visit elementary and secondary schools in 
Fiji.  In Fiji, school is mandatory for children ages 6 to 19 years old.   

This Year 2 student 
explained what she 
was learning in her 
mathematics class.  
The school did not 
have base 10 
blocks but used 
visuals drawn by the 
teachers to 
demonstrate adding 
and subtracting 
numbers. 

As part of the school visits, 
ASU students interacted and 
worked with students, such as 
these Year 7 students. 
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Pre-service 4-8 and 7-12 mathematics teachers in one of my content classes just completed 
reading Principles to Actions: Technology and Tools.  The students post their thoughts and 
responses to each other’s reflections about the reading on an online discussion board.  One of 
their reactions was to the position the writers held about “flipped” classrooms that conflicted with 
what they were taught in their teacher education classes.  The pre-service teachers also 
discussed the prevalent use of technology, whether appropriate or inappropriate, in a 
mathematics classroom.  As they did so, I began to think about classrooms that I visited in 
Japan, which were void of technology.  Yet outside of the classroom, technology was 
everywhere.  I also thought about a Chinese student who during a discussion about my visit to 
her country remarked “We in China are very proud of our history, just like you in the United 
States are very proud of your technology.”  As I continued to read the postings by the pre-service 
teachers, I began to think about teaching as a cultural activity.  Is it possible that the prevalent 
use of technology in the mathematics classroom in North America is also cultural? What do you 
think? 

Musings based on 
Principles to Action 

Musing: Technology and Tools 

Summary submitted by:  Connie Yarema, Abilene 
Christian University 

More Musings:  “Singapore Plows Ahead of U.S. With Technology in Classrooms” by Sarah 
Butrymowicz 

By Carole A. Hayata, Southern Methodist University 

Singapore was one of the top performing countries in mathematics on the TIMSS 2011 and has 
been in fact, outperforming US students on international assessments for many years.  What is 
their view on technology in education?  Singapore is committed to integrating technology and 
education.  In Singapore, there has been a master plan in place since 1997 and its education 
institutions are considered among the most advanced in the world with regard to technology 
integration in schools.  How would you facilitate a discussion with your pre-service teachers about 
the following quote from a Singapore educator? 

Glitzy tech that serves no purpose other than being cool is frowned upon. In classrooms in 
Singapore, digital devices are increasingly viewed as a means to bring students together in 
collaboration, rather than separate them further.  

In contrast, American students who have tools like tablets and computers in the classroom 
often use them in isolation, powering through interactive worksheets and online quizzes. 
Indeed, technology’s main purpose often seems to be giving students personalized learning 
paths and a way to progress at their own pace.  

Source:  http://www.nbcnews.com/news/world/singapore-plows-ahead-u-s-technology-
classrooms-n90086 
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What’s happening in your 
part of Texas? 

The map above highlights the cumulative contributions of mathematics teacher educators from 
different educational service areas of Texas who contributed to LINK in Summer 2015 and Fall 
2015.  In the next issue, we will continue to feature the work of MTE’s from various regions of 
Texas, i.e. Your Work!  Share lessons, activities, or students’ mathematical thinking.  These 
manuscripts can illustrate mathematical best practices or standards for mathematical 
practice/processes via an article or photo journal or short musing. 

Articles: Submit by February 1, 2016. Manuscripts can be 2 - 4 pages in length. Contact co-
editors for blind peer-reviewed criteria or visit our AMTE-TX website. 

NEW! Photo Journals: Submit by February 15, 2016.  Photos (3-4) and a brief 
description/summary (1 - 2 paragraphs) that connect the photos to mathematical best 
practices or standards for mathematical practice/processes. 

NEW!  News Section:  Submit by February 15, 2016.  Brief news notices – promotions, articles 
published, conference presentations, grants attained, offices held, 
advocacy information, etc. – items of interest to help build a strong 
MTE network in Texas. 

Submit articles and photo journals to 
Carole Hayata: chayata@smu.edu or 
Connie Yarema: yaremac@acu.edu 

Call for Articles! 
Call for Photo Journals! 

The AMTE-TX Link  
Spring Issue Needs You! 

To Celebrate the Work of 
MTE’s in Texas! 

We want to see 
your region 

highlighted on the 
map in the spring 

issue.  Let’s “cover” 
Texas! 



President               2014-2016 

Dusty Jones, Sam Houston State University 

President-Elect               2015-2016 

Sarah Quebec Fuentes, Texas Christian Univ.  

Secretary               2015-2018 

Beth Bos, Texas State University 

Treasurer               2014-2017 

Lymeda Singleton, TAMU-Commerce  

Members-at-Large 

Sarah Pratt, University of North Texas   2013-2016 

Theresa Jorgensen, UT Arlington          2014-2017 

Kristina Gill, West Texas A&M Univ.      2015-2018 

Newsletter co-Editors              2014-2017 

Carole Hayata, Southern Methodist University 

Connie Yarema, Abilene Christian University 

AMTE-TX Officers 

Notes from the Editorial Staff: 

Pardon our dust.  We hope you enjoy 
the new look of your LINK newsletter. 

Call for Articles & Photo Journals - Spring  2016 
Newsletter: Please submit articles by February 1 and 
photo journals by February 15 for consideration.   

Call for News: Please submit by February 15, 2016 
for LINK’s news section about our membership.  
Recent promotions? Articles published? Conference 
presentations? Mathematics education conferences 
attended? Resources?  Let’s get the word out to 
build a AMTE-TX network! 

Submit articles, photo journals, and news to: 

Carole Hayata: chayata@smu.edu or 

Connie Yarema: yaremac@acu.edu 

MEMBERSHIP 

AMTE-TX is moving its official membership 
year to a cycle from July 1 through June 
30. Typically, members join or renew
memberships at CAMT in June or July, or in 
conjunction with the AMTE-TX Fall 
Conference in September. Encourage your 
colleagues to join! 

You can access information about dues and 
the membership form at our website, 
http://www.amte-tx.org.  After completing the 
form, return the form and dues to: 

Lymeda Singleton, Treasurer 
TAMU-Commerce 
1445 Clubhill Drive 
Rockwall, TX 75087 

Questions? Email:  
Lymeda.Singleton@tamuc.edu 

Last Call!  Conferences in 
November 2015 

Are you a presenter? Planning to attend? 
Consider sharing your experience with 
those of us who are not able to attend.  
Write a brief summary for our spring edition. 
The deadline is Feb. 15 so there’s plenty of 
time to gather your thoughts… 

Nov. 5-8 PME-NA Conference 
East Lansing, MI 

Nov. 7  RGVCTM Conference 
Edinburg, TX 

Nov. 11-13 NCTM Regional Conference
Minneapolis, MN 

Nov. 18-20 NCTM Regional Conference
Nashville, TN 

Nov. 19-22 AMATYC Annual Conference
New Orleans, LA 
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